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ABSTRACT

Education Policy and Education Reform in a Changing World ( FAN Guorui & Thomas S. POPKEWITZ)
Page 3

Abstract: With the development of modern society the formation of modern nation — states the establishment and
improvement of modern institutionalized school system and the development of universal compulsory education the links between
education and social life have become increasingly close. The two—way interaction between education and society has also become
more frequent and complex. The development of social factors such as political democratization globalization and information and
communication technologies have a profound impact on the reform and development of education in different ways. Education
policies which are greatly influenced by politics play an increasingly important role in the reform and development of education. At
the same time the paradigms of education policy studies based on different “styles of reasoning” such as problem—solving studies
empirical —analytic studies historical and cultural studies have not only diversified the development of educational policy research
making it a “prominent school” in the field of education studies but also made the role of education policy studies in education
policy—making and educational reform increasingly prominent. The two—volume Handbook of Education Policy Studies is the first
educational policy research work co—edited by scholars from China and the United States. It brings together 38 original research
articles by 48 authors from 16 countries and regions around the world. It not only reveals the complex relationship between
contemporary educational reform and social change at the macro—level national educational policy changes but also focuses on
educational policy changes at the micro—level by examining policy and reform issues in school and teaching contexts.

Key words: social change; education policy; education reform; policy study

( Proofreader: YAN Fei)

Review of the Study of Educational Thought in Marx ( ZHANG Jianguo)
Page 14

Abstract: This paper briefly outlines the changes of research interest on of Marx and education from historical perspective.
The particular difficulty of studying Marx’s educational thought lies in internal relationship between Marx s educational statements
and his general theory. The author reviews the study of Marx’s educational thought in major three types. The rich significance of Marx
to education itself not only questions the prejudice that education is a marginal theme in Marx but also puts forward a question on
the relationship between educational thought of Marx and Marxism. Finally to investigate two sorts of contrast between the
“conservativeness” of Marx “s educational thought and the “radicalness” of his general thought is helpful to understand the
uniqueness of Marx’s educational thought and its value to Marxist educational thought.
Key words: Marx; educational thoughts; Marxism
( Proofreader: SUN Bi)
On the Similarities and Differences between Educational Semiotics and Semiotic Education
( CUI Qien WANG Zhirong & ZHANG Xiaoxia)
Page 26

Abstract: From the interdisciplinary point of view the two systems of “educational signs” are: firstly educational
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semiotics in favor of semiotics which mainly explores the semiotic phenomena and laws in the field of education; secondly semiotic
education in favor of education which mainly uses theoretical resources of semiotics to study educational issues. The distinction
between educational semiotics and semiotic education as well as the different concepts referred to  have caused confusion. Although
there are many overlaps between the two terms in terms of research topics and issues the differences are also obvious mainly
reflected in four dimensions: logic theory ontology methodology and practice theory. In terms of logic theory in the endocentric
structure of educational semiotics education is the modifier that belongs to semiotics which refers to the whole domain of humanities
and social sciences or human culture. On the other hand in the endocentric structure of semiotics education semiotics is the
modifier that belongs to education. This semiotics here refers to another system parallel to education and the overlapping field
between the two is semiotic education. From the perspective of ontology the signs in educational semiotics have ontological meaning
in the sense that they are the home of human existence and they legislate not only for nature but also for society. The education in
semiotic education has ontological meaning in the sense that education is the condition for making social human beings as well as the
home for the continuing existence of human beings. It legislates for human. From the perspective of methodology the educational
essence of education in educational semiotics is the ethical guarantee of semiotic while the sign in semiotic education is a
perspective and research method of pedagogy. From the perspective of practice theory the main effects of educational semiotics are:
firstly to explore the semiotic meaning in education; secondly to promote semiotic theory and practice from the perspective of
education. The main effects of semiotic education are: firstly to explore the educational meaning of signs; secondly to promote
educational theory and practice from the perspective of signs.

Key words: sign; education; semiotics; educational semiotics; semiotic education

( Proofreader: YAN Fei)

On the Characteristics of Ethnic Education in the Late Qing Dynasty ( ZHANG Jianzhong)
Page 36
Abstract: The late Qing Dynasty is the first period to develop modern education in frontier ethnic areas for Chinese
government. During the period the target for the Qing Dynasty to develop ethnic education was mainly for the stability of frontier
political situation and the consolidation of regime governance. Meanwhile Due to the effect of the traditional governance of border
areas and the regime of the middle eastern areas the Qing government paid more attention to develop ethnic education towards the
frontier areas—Mongolia XinJiang and Tibet and published various kinds of policies concerning ethnic education in a top—down
way. However in the whole period the Qing government put extra emphasis on developing language education primary education
and industrial education and ignored other kinds of languages. Besides the top—level design was comparatively weak and some
ethnic education policies were not suitable for the frontier reality. Thus the development of Chinese ethnic education becomes
obstructive and difficult because of the problems in the late of Qing Dynasty.
Key words: late Qing Dynasty; ethnic education; development; characteristic
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Construction of high—quality professional learning community for preschool teachers: Experience from
western countries ( ZENG Xiaoyin)

Page 43

Abstract: Professional learning community is one of the important ways for teachers” professional development in Western
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